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BOOK ONE 

THE FIRST AMERICANS 
 

Description:  The First Americans tells the story of the very beginnings of the United States, from the 
development of hundreds of Indian societies to the formation of the first permanent settlements by 
Europeans. The Native Americans and the African and European explorers faced many conflicts, but 
also enjoyed the exchange of ideas and cultures that helped to create a New World in A History of US. 

 
Teaching & Student Activity Highlights: 
 

• investigate native cultures  
• make a culture box 
• interpret notes and quotes  
• date archaeological evidence  
• examine and create Viking artifacts  
• present a readers’ theater — the Log of Columbus  
• explore and create historical maps  
• describe geographic areas and their impact on history 
• prepare a skit about early explorers 
• solve a historical mystery 

CONTENT OVERVIEW 

The Lessons 
Section 1 
Lesson 1     Why History? 
Lesson 2     How Old Is It? 
Lesson 3     By Land or Sea 
Lesson 4     The Hunters and The Hunted 
Review Lesson 
 
Section 2 
Lesson 5     First American Cultures  
Lesson 6     First American Cultures  
Lesson 7     First American Cultures  
Lesson 8     First American Cultures  
Lesson 9     First American Cultures  
Review Lesson 
 
Section 3 
Lesson 10   Vikings  
Lesson 11   An Age of Exploration Begins 
Lesson 12   Columbus Sets Sail  
Lesson 13   Columbus and His Successors 
Lesson 14   Around the World With Magellan  
Review Lesson 

Section 4 
Lesson 15   About Beliefs and Ideas  
Lesson 16   For God, Gold and Glory: Cortés 
Lesson 17   Spanish Explorers: Ponce and Pizarro 
Lesson 18   Estebán and Coronado 
Lesson 19   Conquistadors & A Colony 
Lesson 20   De Las Casas 
Lesson 21   Team Skits  
Lesson 22   Spain, Settlement, and Sin 
Review Lesson         
 
Section 5 
Lesson 23   Forts, the French & Fighting in Florida 
Lesson 24   New France  
Lesson 25   The First English Colonies 
Lesson 26   The Lost Colony 
Lesson 27   The Spanish Armada 
Review Lesson 

2 

THE FOLLOWING LESSONS ARE INCLUDED IN THIS SAMPLE SET:  Lessons 1, 5 and 24 
 

To view the listing of materials needed for student activities, 
see the “RESOURCES” section of each sample Lesson. 
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Lesson  1 

Why History? 

Chapter  1 

Today you have only to watch television, peruse the 
local bookstore, or read a newspaper to learn that 
Americans—and our school children in particular—
are woefully ignorant concerning their national 
history. From late night talk show host David 
Letterman’s feature, “On This Day in History 
According To A Dumb Guy,” to editorial headlines 
that pontificate, “We’ve failed to teach our history!” 
to research findings in survey after survey, the          
realization inexorably grows that Americans do not 
know the dates, events, or persons of their national 
history. 
 
At times amused, but more often horrified, by the 
chronological confusions and history howlers of 
their students, educators ask: How has this        
happened?  What can we do about it?  Why should 
kids study history? And perhaps, the most        
challenging of all—what can we as teachers do to 
make the study of history vital and engaging for 
students?  History itself offers us some clues to why 
and how students should study history. 
 
First, what do we mean by history? Webster’s      
Dictionary defines history simply as “an account of 
what has happened.” Unfortunately, for many young 
students, these past accounts are nothing but dry, 
boring, dead facts they are forced to read or worse, 
to memorize. Too often critics of modern education 
assume that a command of factual information 

OVERVIEWOVERVIEWOVERVIEWOVERVIEW    

THEMETHEMETHEMETHEME    Despite our diversity, Americans share a common 
history based on democracy. 
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means that students understand the meaning of 
their national history.  Such critics echo the 
sentiments of Charles Dickens’ schoolmaster Mr. 
Gradgrind, in Hard Times, 
     “Now, what I want is, Facts.  Teach these boys 

and girls nothing but Facts.  Facts alone are 
wanted in life.  Plant nothing else and root out 
everything else.  You can only form the minds of 
reasoning animals upon Facts: nothing else will 
ever be of any service to them.  This is the    
principle on which I bring up my own children, 
and this is the principle on which I bring up these 
children.  Stick to Facts, sir!”   

But is teaching the facts really the answer to the 
history problem?  Stephen Kries, in his essay 
“Americans Short on History”, asks, “Are we a nation 
of fact seekers?  Modern Gradgrinds?  Must we   
subscribe to the Jack Webb school of historical 
knowledge: ‘nothing but the facts’?”   
 
Furthermore, historians themselves are often       
unclear about what is fact since new evidence    
constantly changes what we think we know.  For  
example, archaeological findings at Cactus Hill,   
Virginia, seriously damage the long-held theory that 
the first Americans entered the new world over the 
Bering Strait land bridge, and recent DNA evidence 
supports a sexual relationship between slave Sally 
Hemmings and slave holder Thomas Jefferson.    
Furthermore, there is some merit to the claim that 
the victors write the history and pick the facts to fit 
their purposes; facts and their interpretations are 
subject to the teller’s point of view.  In recent years, 
history has begun to incorporate a variety of new 
approaches and subjects to tell a more complicated 
and inclusive story.  History  professor Drew Gilpin 
Faust notes that the revolution in historical studies 
came from a desire to tell “more people’s stories, 
different people’s stories to make the Big Picture 
more complex, more varied, more nuanced.”  But 
Faust also notes that in the process, “...we began to 
‘decelebrate’ the pasts of those who had already 
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been there.”  “What then,” Faust queries, “do we 
want from our changing version of the past?” 
 
Today’s educators realize that the good study of 
history seeks answers beyond the what. Through 
active student research and analysis, it also teaches 
who was responsible for important events and, even 
more important, why they occurred. In fact, history 
derives not only from the Latin word historia 
meaning “a learning by inquiry,” but also from the 
Greek word istor, meaning “a wise man.”  This 
distinction between facts and the meaning of facts 
elevates the study of history to the seeking of 
knowledge that leads to wisdom; in other words, 
what do the events mean, and how can we use this 
knowledge to improve the human situation today.  
So the good study of history helps students ask 
questions, seek knowledge, and acquire wisdom.   
 
In addition, this study of history through inquiry 
leads to self-knowledge and self-improvement.   
Socrates—that great teacher who used questions 
and dialogue to lead his students to knowledge and 
understanding—summed up this virtue in a         
deceptively simple phrase “Know thyself.”  Students 
living in today’s complex world need to know their 
inner selves, to be aware of what makes them who 
they are. And the study of history reveals this 
knowledge. To Socrates, personal understanding 
requires that you not only know something, but 
more importantly, you know why you know it.         
Individuals do not live in isolation but in society 
with other individuals, all of whom are on the same 
quest for personal understanding (especially      
adolescents, preoccupied with themselves and how 
they fit into their world). Socrates understood that 
self-knowledge does not depend solely upon 
introspection or reflection, but on conversation, 
dialogue between two or more people in the search 
for self-improvement.  Instead of the lecture hall 
with students silently sitting in rows, learners need 
classroom opportunities to discuss with their peers  
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the events, people, and ideas of history and what it 
means to them. 
 
Harvard history professor Bernard Bailyn believes 
that in the personal search for understanding and 
wisdom, 
     History should be studied because it is an 

absolutely necessary enlargement of human 
experience, a way of getting out of the boun-
daries of one’s own life and culture and of seeing 
more of what human experience has been. 

By studying history, students can orient the present 
moment in where we as humans have come from 
and make decisions based on actual experience and 
not on myth or fantasy about the past. When we 
know the pathologies of the past, we stand a better 
chance of recognizing them in the present, and thus 
preventing them in the future.   
 
Young people living in the fast-paced, constantly-
changing modern world especially need to carry the 
lessons of the past into the future.  As Robert B. 
Anthony points out in his essay, “Futurists Take 
Note: History Is All We Have,” “It is impossible to 
think about the future with no knowledge of the 
past.”  Both Bailyn and Anthony believe that just as 
an individual needs memory for his or her individual 
identity, a civilized society needs a historical con-
sciousness.  Not merely an awareness of the past, 
historical consciousness is, in the words of Wilfrid 
M. McClay, the “…cultivation of respect for what 
cannot be seen, for the invisible sources of meaning 
and authority in our lives—for the formative agents 
and foundational principles that, although no longer 
tangible, have made possible what is worthy in our 
day.” Sociologists call this a “community of memory”, 
the stories and memories of things we never 
experienced first hand, the learning to feel the living 
presence of the past and making it our own in the 
present. 
 
This historical consciousness or community of 
memory—so valuable to our nation and its ideals—
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requires the study of history.  For example, as a 
student studies a particular historical event, that 
student becomes one of many who remember it, 
and so, in some way, is connected to all who 
remember it.  As Americans, we are sustained by 
such collective memories—those stories of our 
nation’s foundation, conflict, and perseverance.  
McClay notes the significance of these common 
memories to our nation, “Historical consciousness 
is, then, part of the cement that holds America 
together and makes us willing to strive and sacrifice 
on her behalf.”  His point is best exemplified in 
Lincoln’s first inaugural address, given during a 
national time of confusion and crisis, that urged a 
broken nation to find direction in recalling the spirit 
and sacrifice of its founding patriots:  
     We are not enemies, but friends.  We must not be 

enemies.  Though passion may have strained, it 
must not break our bonds of affection. The   
mystic chords of memory, stretching from every 
battlefield and patriot grave to every living heart 
and hearthstone all over this broad land, will yet 
swell the chorus of the Union, when again 
touched, as surely they will be, by the better    
angels of our nature.” 

 
For Lincoln, the Civil War battlefields and graves   
deserve our remembrance because of the cause for 
which the sacrifice was made—in order that 
government of the people, by the people, and for 
the  people should not perish from the earth. The 
mystic chords of memory thus draw us back, along 
with all others who remember, to our first principles 
as a nation founded with a unique creed of national   
identity.    
 
Perhaps Abraham Lincoln most succinctly 
summarized the importance of history when he 
stated, “Fellow–citizens, we cannot escape history.” 
Although Lincoln addressed a nation weary of a long 
and bloody war to remind them that their enormous 
sacrifice would be remembered forever, he could as 
easily be talking to every generation since, for we 
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are all a part of history.  Each of us, our students 
included, make our own history in small ways every 
day, even as we live through national events.  If  
students, as individuals and a nation, make 
studying the past a part of living in present history, 
they will acquire knowledge that leads to wisdom. 

STANDARDSSTANDARDSSTANDARDSSTANDARDS    

HISTORICAL THINKING 
The student will
Historical Comprehension 
• read historical narratives imaginatively 

• draw upon visual, literary and musical 
sources 

Historical Analysis and Interpretation 
• analyze cause and effect relationships 

and multiple causation, including the im-
portance of the individual, the influence 
of ideas, and the role of chance 

• hypothesize the influence of the past 
Historical Research Capabilities 
• obtain historical data 
Historical Analysis and Decision-Making 
• identify issues and problems in the past 

CONTENT 
The student will demonstrate understanding of 
The reasons why studying history is 
important 

For each student 
The First Americans by Joy Hakim: Chapter 1, 
     “History?  Why?” 
Three-ring binder notebook 
One of the numbers on the Student Sheet:  
     Numbered Heads   
 
For the team 
Team Sheet: You Can Quote Me! 
 
For the teacher 
Transparencies: 
     Notes and Quotes 
     Milton Metzger on History 

RESOURCESRESOURCESRESOURCESRESOURCES    
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For the classroom 
Vocabulary words (not the definitions) written on 
     chart paper 
Three questions (from the first paragraph on page 
     11 of Chapter 1, “History? Why?” in The First 
     Americans) written on chart paper 
Overhead projector 
Bulletin Board with the title Why Study History?  
 
Web sites 
American Historical Association @ http://www.fred.
     net/nhhs/html3/culture.htm 
Center for History and New Media  @ http://      
     americanhistory.si.edu/lisalaw/1.htm     
Historical Text Archive @ http://www.emerson.edu/

acadepts/CS/policom/ 
The History Channel @   ht tp://www.stanthony.
com/pers/Jbushur/Joe.htm 
Horus’ WWW Links to History Resources @ http://
     www.oldiesmusic.com.htm 
The National Council for History Education @ 
     http://63.70.163.70/nche/main.html 
Index of Resources for Historians @   wysing://17/
     http://www.lib.uci.edu/rrsc/history.html 
Voice of the Shuttle: History Page @ http://vos.
     ucsb.edu/ 
Library of Congress @ http://lcweb.loc.gov/ 
National Archives @ http://www.nara.gov/index.
     html 

VOCABULARYVOCABULARYVOCABULARYVOCABULARY    Words to Remember 
*democracy – a form of government in which the 
     people govern themselves and are the supreme 
     power  
theme – main idea    
Constitution – supreme law of the United States 
Bill of Rights – first ten amendments to the       
     Constitution that guarantee individual rights 
     and liberties   
liberty – freedom 
justice – fairness 
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*quotation or quote – information copied word for 
     word from a source or the exact written or   
     spoken words of a person.   
*note – information from sources written in the    
     student’s own words 
 
 

Note to the Teacher:  Students work in teams 
during the lessons in The First Americans.  To begin 
student team learning, place the students in     
partnerships on the first day of class.  During the 
first four lessons, each student works with a partner 
to become familiar with working together to 
complete a task and to practice techniques such as 
Think-Pair-Share, Partner Read, and Numbered 
Heads.  During this preliminary partnership time, 
observe students as they work together. Use this  
information to combine students into effective 
teams of four or five members.  Beginning with  
Lesson 5, assign students to their teams for the  
duration of The First Americans.  For additional 
information about team learning, refer to The 
introduction at the beginning of this guide.  

The Lesson 

FOCUS ACTIVITYFOCUS ACTIVITYFOCUS ACTIVITYFOCUS ACTIVITY    FOCUS ACTIVITY – 10 minutes 
 
1.  Assign each student a partner with whom to 
work.  The partners sit together.  Give each student 
a number, one through four from the Student Sheet: 
Numbered Heads. 
 
2.  Display the chart and read the questions (first 
paragraph on page 11 of Chapter 1, “History? Why?” 
in The First Americans). 
 
3.  Students use Think-Pair-Share to discuss the 
questions with their partners. 
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• Who cares what happened long ago? 
• Why study history about dead people in history 

books? 
• Why study history at all? 
 
Circulate and Monitor:  As the students discuss the 
questions, visit each partnership to encourage each 
student to state his or her opinion. 
 
Use Numbered Heads for partnerships to briefly 
share their opinions.  

TEACHING ACTIVITY – 20 minutes 
 
1.  Introduce Chapter 1 “History? Why?” by reading 
the first two paragraphs on page 11 in The First 
Americans to the students. 
 
2.  Reading for a Purpose:  Students Partner Read 
pages 11 and 12 (stopping after the fourth       
paragraph) to discuss author Joy Hakim’s         
response to the three Focus Activity questions. 
 
Circulate and Monitor:  As the students read, visit 
each partnership to help students with the task.   
 
3.  Discuss author Joy Hakim’s reasons why we 
should study history with the students and record 
those reasons on the chart paper under each      
question. 
 
As you discuss each reason, create student interest 
in The First Americans by briefly mentioning        
upcoming stories and mysteries.   
• History is full of stories.  (For example, the story 

of how worms sunk Columbus’ ships, or stories 
about famous, infamous, and ordinary people or 
about young people their own age) 

• History is a mystery.  (For example, How did the 
first Americans get here? or Who discovered 
America before Columbus? 

TEACHINGTEACHINGTEACHINGTEACHING    
ACTIVITYACTIVITYACTIVITYACTIVITY    
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STL ACTIVITY – 20 minutes 
Interpreting quotations about history 
 
1.  Explain the Student Team Learning Activity.  
 
2.  Use the Transparency:  Notes and Quotes to    
explain the difference between taking notes and  
using quotations.   
 
3.  Direct each partnership to write an example of a 
note and a quote using the text, The First 
Americans. 
 
Partnerships share a few examples with the class. 
 
Be sure the students understand the proper use of 
quotation marks when writing quotes.  If necessary, 
use the reminder Source-Comma-Quote to help 
students remember the correct procedure.  Also 
check that students understand how to take notes 

STUDENT TEAMSTUDENT TEAMSTUDENT TEAMSTUDENT TEAM    
LEARNINGLEARNINGLEARNINGLEARNING    
ACTIVITYACTIVITYACTIVITYACTIVITY    

• History is especially important for Americans.  
(For example, with all our differences, what do  
Americans have in common?  

 
4.  Reading for a Purpose: Students finish Partner 
Reading Chapter 1 to discuss the following 
questions with their partners: 
• What is a democracy? 
• What is the supreme law of the United States? 
• Why is the Bill of Rights so important? 
• What does “liberty and justice for all” mean? 
 
Circulate and Monitor:  As the students read, visit 
each partnership to help students with the task.   
 
5.  Use Numbered Heads to discuss the questions 
with the students.  As the students answer the 
questions, write their definitions of the words on 
the vocabulary chart.
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in their own words.  Note to the Teacher:  Using 
quotations and taking notes are an important part 
of this curriculum; thus students need to know how 
to use both in their work. 
 
4.  Join partnerships together on this activity to  
create teams of four students.  Note to the 
Teacher: Each partnership either has numbers 1 
and 2 or numbers 3 and 4.  Put together number 1 
and 2 partnerships with number 3 and 4 
partnerships to form teams. 
 
5.  Assign one of the quotes found in the side bars 
of Chapter 1 of The First Americans to each team. 
   
6.  The team reads and discusses its quotation, 
agrees on an interpretation, and writes a note      
explaining what the quotation means.  
 
Circulate and Monitor:  As the students work, visit 
each team to help students read and analyze their 
quotations.  Be sure students work together on the 
assignment. 
 
7.  Use Numbered Heads for each team to share its 
quotation and its meaning.  Ask the teams if they 
agree or disagree with the quotation and explain 
why.   
 
8.  Read the theme of the book (page 12, paragraph 
3, of The First Americans). 
 
Conduct a general class discussion about the    
theme statement: 
• Do the students agree or disagree with the 

statement? 
• Why do they agree or disagree? 
• What evidence do the students have from our  

nation’s history that supports or refutes the 
statement? 

• What personal experience do the students have 
to support or refute the statement? 
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REFLECTION ANDREFLECTION ANDREFLECTION ANDREFLECTION AND    
REVIEW ACTIVITYREVIEW ACTIVITYREVIEW ACTIVITYREVIEW ACTIVITY    

REFLECTION AND REVIEW ACTIVITY – 10 minutes 
 
1.  Use the Transparency: Milton Metzger on History 
and read the excerpt from a conversation with 
Milton Metzger published in the January 1990   
Cobblestone Magazine, What Is History?  Milton 
Metzger is the author of more than seventy books—
many of them for young readers—on history,     
people, and social issues.   
 
Why should young people study history? 
Metzger: I think history helps young people to 
develop a sense of shared humanity.  It helps them 
to understand themselves and all those outside their 
own skin.  Through history, they learn how they are 
similar to and different from other people down 
through the ages and across all the continents.  
They see how false are the stereotypes of 
themselves and others. They grasp the difference 
between facts and guesses. They learn how complex 
are the forces that shape the world we now live in.  
They see, too, that simple answers are often not 
good ones.  And they realize that not every problem 
has a solution.  They come to know how irrational, 
how accidental, are the turns in human affairs.  
And they appreciate the power of great ideas and of 
great characters in history. 
       
2. Give each partnership a Team Sheet: You Can 
Quote Me! and explain the activity. 
 
3. Each partnership answers the question, Why 
should young people study history? by writing its 
own quotation using the Source-Comma-Quote  
format.  For example, Juan and Susan said, “We 
should study history because we are part of history 
that is being made right now.” 
 
4. Display the quotations on the Why Study History? 
bulletin board. 
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History is full of stories.  What is your favorite story 
about your own history?  In the homework section 
of your notebook, write a page-long account telling 
about the most important event of your life or the 
person who had the most influence on you. 

HOMEWORKHOMEWORKHOMEWORKHOMEWORK    

LIBRARY/MEDIALIBRARY/MEDIALIBRARY/MEDIALIBRARY/MEDIA    
RESOURCESRESOURCESRESOURCESRESOURCES    

Nonfiction 
How to Use Primary Resources by Helen H. Carey 
     and Judith E. Greenberg, Franklin Watts 
How to Use Your Community as a Resource by Helen 
     H. Carey and Deborah R. Hanka 
The Future and the Past by Robert Gardener and 
     Dennis Shortelle,  Julian Messner 
Atlas of American History by Mary Cobb, The     
     Millbrook Press 
My Backyard History Book by David Weitzman,     
     Little, Brown and Company 
The Great Ancestor Hunt by Lila Perl, Clarion Books 
 
Cobblestone Magazine 
What is History? 

CONNECTIONSCONNECTIONSCONNECTIONSCONNECTIONS    Language Arts/Library – Students research Clio, 
the Greek muse of history.  What is her story?  Why 
is she the muse of history?  Who are the other nine 
Greek muses who inspired the arts?  Students share 
this information by creating posters or picture 
books of Clio and her sister muses. 
 
Technology/Library – Students explore history web 
sites and begin a list of sites that they and other 

Note To the Teacher:  Keeping a notebook helps 
students record and organize information in a    
systematic way.  During the study of The First 
Americans, each student keeps important hand-
outs, notes, research results, and study sheets in a 
three-ring binder that also includes a homework 
section for the student’s writing about history.  



The First Americans  14 

classmates will use in their study of The First   
Americans.   
 
Biography/Library – Students research one or more 
of the persons quoted in the side bars of Chapter I 
of The First Americans.  Who was the  person?  What 
part did the person play in history?  How does 
information about the person help us better 
understand his words? 
 
Technology/Library – Students log on to the 
Library of Congress and the National Archives web 
sites to explore where our nation’s important 
papers and documents are stored.  Both sites have 
interesting and important information for students.     
 
Local History – Students go on a community quest, 
a historical scavenger hunt to learn about their 
community’s past and present.  Students decide 
what kind of information they want to find and 
gather the information to share with classmates.  
My Backyard History Book by David Weitzman      
offers some great ideas for exploring local history. 
 
Class Project – Students create a time capsule to 
preserve some of today’s history for the future.  
Students decide what to include, then prepare and 
bury their capsule, which can be a large glass jar.  
See the January 1990 Cobblestone Magazine, What 
Is History for more information in the article, 
“History for the Future.” 



Student Sheet 1  - Lesson 1 
The First Americans 

Numbered HeadsNumbered HeadsNumbered HeadsNumbered Heads



Team Sheet 1 - Lesson 1 
The First Americans 

 

You Can Quote Me

 



Transparency 1 - Lesson 1 
The First Americans 

Notes and Quotes 
 

Notes – Information from sources 
written in the student’s own words. 

 

JFK – Hist = memory of nation
 
 
 

Quotes – Information copied word 
for word from a source or the exact 
written or spoken words of a person. 
The source (document or person) of 
the quote must be identified, and the 
quoted words placed within quotation 
marks. 

 
 
 

Source-Comma-Quote    
President John F. Kennedy said,

“History, after all, is the
memory of a nation.”



Transparency 2 - Lesson 1 
The First Americans 

 

Milton Metzer on History 
 

Why should young people study history? 
 

Metzger: I think history helps young    
people to develop a sense of shared       
humanity.  It helps them to understand 
themselves and all those outside their own 
skin. Through history, they learn how they 
are similar to and different from other 
people down through the ages and across 
all the continents.  They see how false are 
the stereotypes of themselves and others.  
They grasp the difference  between facts 
and guesses.  They learn how complex are 
the forces that shape the world we now 
live in.  They see, too, that simple answers 
are often not good ones.  And they realize 
that not every problem has a solution.  
They come to know how irrational, how 
accidental, are the turns in human affairs.  
And they appreciate the power of great 
ideas and of great character in history. 
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Note to the Teacher:  Students research the first 
American cultures during the next five lessons by 
using The First Americans and at least one other 
source.  Specifically, students investigate what life was 
like for native peoples before the arrival of Columbus, 
how geography affected native cultures, and to 
establish that Pre-Columbian Indians developed 
unique, civilized cultures. Each team shares the results 
of its research through a culture box presentation to 
the class.   
 
For a fuller understanding of this activity, read 
Chapters 5 through 12 in The First Americans and 
preview Lessons 6 through 10 in this Teaching 
Guide and Resource Book. Briefly, the lessons are 
designed as follows:  

• Lesson 6 – Teams engage in map activities to 
identify how geography and climate affected 
the first American cultures. Teams receive 
their investigative assignments. 

• Lessons 7 and 8 – Students research their 
specific culture group, record information, 
and construct their team’s culture box.   

• Lessons 9 and 10 – Each team shares its 
culture box in a class presentation that 
involves each team member. 

 
Coordinate this research project with your school 
librarian, media specialist, and computer lab teacher 
who can provide opportunities and resources for the 
students’ investigations.  Students need access to a 
variety of written, visual, and audio resources about 
Pre-Columbian Native American cultures.  
 

Lesson 5 

First American Cultures 

CHAPTERs 5 - 12 
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Indigenous North American peoples adapted to the 
geography and climate of their specific environments 
creating unique, civilized cultures. 
 
According to historian Randall H. McGuire, there were 
no “Indians” in North America when Christopher 
Columbus landed in the Bahamas five hundred years 
ago, but more than ten million people lived in what is 
now the United States. They spoke hundreds of 
different languages, but in those languages, the 
names by which they most often called themselves 
meant the people. These early people became Indians 
when Columbus called them una gente en dios, “a 
people living in God.”  In Spanish, their name became 
Indios, and finally, Indians in English.   
 
Archaeologists estimate that the first early people came 
to North America more than twenty thousand years ago, 
and recent findings indicate that they might have 
arrived even earlier. Current archaeological discoveries 
shake long-held, first-migration, Bering Strait theories.  
New evidence suggests that other arrivals, perhaps by 
sea, predate the Ice Age, which created the arctic land 
bridge from Asia to America. Indian cultures have 
long held that the people were created with the land. 
Each Native American culture had its own creation 
story that explained who they were, where they came 
from, what the borders of their world were, and how 
they should live as humans. The natural, physical 
world around them—its plants and creatures, its land 
and waters, the celestial bodies, and the forces of 
nature—had the greatest influence on satisfying their 
basic needs for food, shelter, and clothing; on their 
society; on their art forms; and on their spiritual life. 
By adapting to and using the natural surroundings, 
the first peoples created hundreds of unique cultures 
throughout what is now the United States.  
 
Regardless of how or when they arrived in North 
America, once here, the early people found an Arctic-
like climate in the northern regions and lush green 
lands where western deserts now stand. Nine 

THEMETHEMETHEMETHEME    

OVERVIEWOVERVIEWOVERVIEWOVERVIEW    
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thousand years ago, when the climate warmed, the 
lives of these early peoples changed as they adapted 
their ways of life to their new environments. They 
developed individual languages, built and lived in 
villages, cultivated crops, devised ways to govern 
themselves, traded with each other, made objects of 
great beauty, and participated in sacred rituals and 
ceremonies. In short, they created individual, unique, 
sophisticated cultures worthy of modern man’s 
respect.  
 
The influence of their environments permeated and 
shaped every aspect of their daily lives, from the 
pottery and adobe houses created from western 
desert mud to the buffalo-hide tepees so suited to 
nomadic life on the windy Great Plains. An intimate 
symbiotic connection to the natural world around 
them existed in all aspects of early native cultures. 
Franc Menusan, a modern, mixed-blood French, 
Spanish, and Creek Indian who performs on Pre-
Columbian musical instruments, provides insight 
into this deep bond as manifested in native music.   

    American Indian music has roots 
deep in the relationship between the 
sounds of nature and people’s desire to 
communicate the emotions of the 
heart…. Our music developed from the 
power of rushing rivers and thundering 
herds of buffalo, the cries of the coyote, 
and the songs of birds. It is for 
indigenous people a sacred bond to the 
natural world, like a bridge connecting 
the beginning of time to the present 
and connecting native people today to 
our ancestors and other supernatural 
forces of this earth.  

 
Many prehistoric cultures are lost to us today. We 
gain only tantalizing glimpses of ancient life, frozen 
in time at empty archaeological sites, such as Chaco 
Canyon, New Mexico. We can only read the ruins 
and guess at the complex life that once invigorated 
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this amazing settlement. But remnants of other 
ancient cultures live on in modern Indians who, 
although they might dress, work, and live like their 
white counterparts, still retain their cultural roots 
in sacred ceremonies, celebrations, and powwows. 
 
Understanding these amazing, complex early 
cultures helps us as modern Americans to realize 
their influence on our national history and to 
appreciate and admire native cultures. 
 

HISTORICAL THINKING 
The student will 
Historical Research Capabilities 
• formulate historical questions 
• obtain historical data 
• question historical data 
• identify the gaps in the available 

records, marshal contextual  knowledge 
and perspectives of the time and place, 
and construct a sound historical 
interpretation 

CONTENT 
The student will demonstrate understanding of  
The characteristics of societies in the 
Americas, western Europe, and West Africa 
that increasingly interacted after 1450 
• Commonalities, diversity, and change in 

the societies of the Americas from their      
beginnings to 1620 
� draw upon data provided by 

archaeologists and geologists to 
explain the origins and migration 
from Asia to the Americas and 
contrast them with Native Americans' 
own beliefs concerning their origins 
in the Americas 

� trace the spread of human societies 
and the rise of diverse cultures from 
hunter-gatherers to urban dwellers in 
the Americas 

� compare and explain the common 
elements of Native American cultures 
such as gender roles, family organi-
zation, religion, values, and environ-
mental interaction and their striking 
diversity in languages, shelter, tools, 
food, and clothing 

� compare commonalities and differences 
between Native American and European 
outlooks and values on the eve of "the 
great convergence” 

STANDARDSSTANDARDSSTANDARDSSTANDARDS    
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For each student 
The First Americans by Joy Hakim:  

 Chapter 8, “Taking a Tour”  
 Chapter 6, “Cliff Dwellers and Others”  
 Chapter 7, “The Show–offs”  
 Chapter 9, “Plains Indians Are Not Plain At All”  
 Chapter 10, “Mound for Mound, Those Are Heavy 

Hills”  
 Chapter 11, “Indians of the Eastern Forests” 
 Chapter 12, “People of the Long House”  

Classroom and school library resource books about 
Pre-Columbian native cultures 

Access to web sites about first Americans 
Student Sheets:   

United States Map  
Geographic Features  

 
For each team 
Optional: Geographic atlas 
Crayons or markers  
 
For the teacher 
Transparency: Pre-Columbian Cultures Map   
Transparency markers 
 
For the classroom 
Overhead projector 
Optional United States map 
Vocabulary words written on chart paper  
 
Web sites 
American Indians - Cultural resources @ wysiwyg:// 
14/http://www.hanksville.org/NAresources/indices/
NAculture.html 
Native Americans - Internet Resources @ http://fal
     con.jmu.edu/~ramseyil/native.htm 
American Indians @ http://www.fwkc.com/
     encyclopedia/low/articles/a/a001001456f.html 
Explore, Learn, and Participate in Archaeology and 
     Ethnography @ http://www.cr.nps.gov/aad/
     particip.htm 
Archaeological Parks in the United States @ http://
     www.uark.edu/misc/aras/ 

RESOURCESRESOURCESRESOURCESRESOURCES    
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FOCUS ACTIVITYFOCUS ACTIVITYFOCUS ACTIVITYFOCUS ACTIVITY    

VOCABULARYVOCABULARYVOCABULARYVOCABULARY    Words to Remember 
*Pre-Columbian – before Columbus’ arrival in the 

New World  
*tribe – small community 
*people – group speaking the same language 
culture area – geographic area which was occupied  

by native people who had common lifestyles 
*landform – natural feature of the earth’s surface 
*climate – average weather conditions at a place 

over a period of years 
vegetation – plant life 
plain – level treeless country 
*geography – science of the natural features of the 

earth 
plateau – large level area raised above the adjacent 

land  
ocean – body of salt water that covers nearly three- 

fourths of the earth 
gulf – extension of the ocean or sea into the land 
lake – large, inland body of water 
 

 
FOCUS ACTIVITY – 5 minutes 
 
1.  Allow one or two minutes for the teams to 
Brainstorm what they know about the first people 
who lived in North America.  
 
2.  Use Numbered Heads for the teams to very 
briefly share a few of their responses. 
 
3.  Explain that over the next five lessons, the 
students will investigate some of the early cultures 
in North America before Columbus’ arrival.  
 
Introduce the term Pre-Columbian and explain that 
each team will investigate a particular Pre-
Columbian culture (such as the cliff dwellers in the 

The Lesson 
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far west or the people of the eastern forests) and 
share their findings with classmates.  
 
TEACHING ACTIVITY – 20 minutes 
 
1.  Provide background information about the first 
American cultures from the Overview. In particular, 
note that Pre-Columbian peoples had evolved 
cultures with their own histories, ways to govern 
themselves, religious celebrations and rituals, social 
structures, and understandings of how to live in the 
world. The groups of peoples adapted to their 
environmental geography and climate that directly 
affected their lifestyle and led to a wide variety of 
individual, unique cultures. The early people living 
in America prior to the 1500s were important and 
relevant to the subsequent history of the United 
States and to ongoing changes in American society 
today.  
  
2.  Distribute the Student Sheets: United States Map 
and Geographic Features.   
 
Students work with teammates to identify the 
geographic features but label their maps individually.   
 
3.  When the students have finished labeling their 
maps, display the Transparency: Culture Areas. With 
colored transparency markers, highlight the seven 
culture regions that the students will investigate.   
 
Direct students to outline (or color-code with 
crayons or markers) and label the culture areas on 
their maps.   
 
Explain that each culture area refers to a geographic 
region that was occupied by native people who 
developed common lifestyles influenced by its geo-
graphy and climate. 
 
4.  Assign a specific culture group to each team to 
investigate: Inuit, Anasazi, Northwest Pacific, Plains, 
Mound Builders, Eastern Forest, and Iroquois. 
 

TEACHINGTEACHINGTEACHINGTEACHING    
ACTIVITYACTIVITYACTIVITYACTIVITY    
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5. Explain the Student Team Learning Activity. Tell 
the students that this activity is the first part of 
their investigation and provides information about 
the geographic area that influenced the develop-
ment of their group’s culture.   
 
6. Briefly review Vocabulary Words and People to 
Remember written on chart paper. 
  
 
STL ACTIVITY – 25 minutes  
Describing geographic areas and their impact on 
Pre-Columbian cultures 
  
1.  Reading for a Purpose:  Students Partner Read 
Chapter 8 in The First Americans to gather geo-
graphical information about their culture area 
before Columbus.   
 
Students record information on their Student Sheet: 
Culture Area to describe their area’s geography. 
 
2.  Introduce the next activity by explaining to the 
students that inferences are conclusions drawn 
from reasoning about something already known. 
Historians do not base inferences about the past on 
what they know about the present.  
 
Be sure that students understand that they will be 
drawing inferences solely on what they know about 
Pre-Columbian geography.   
 
Teams use the completed geographic and culture 
area student sheets to draw inferences about their 
assigned culture group.   
 
Use the format We infer that _________ because 
_________ to give some examples:  

• We infer that the Northwest Coastal Indians 
fished for food because that region has ocean 
coastline and many rivers. 

• We infer that the Eastern Woodland Indians 

STUDENT TEAMSTUDENT TEAMSTUDENT TEAMSTUDENT TEAM    
LEARNINGLEARNINGLEARNINGLEARNING    
ACTIVITYACTIVITYACTIVITYACTIVITY    
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built their homes from wood because they 
lived in the forests.   

        
3. Circulate and Monitor:  Visit each team as the 
students read Chapter 8 in The First Americans, 
complete their Student Sheets: Culture Area, and 
draw inferences about the impact of geography on 
their culture group.  
 
4. Use Numbered Heads for teams to share their 
inferences with the class. 
 
 
REFLECTION AND REVIEW ACTIVITY – 5 minutes 
 
1. Teams Think-Team-Share: 

• How do geography and climate influence our 
culture today? 

• Is the lifestyle of modern Americans influenced 
as much by geography and climate as the 
culture of early Americans?  Why or why not?  

 
2. Use Numbered Heads for teams to share their 
opinions with the class.  
 
 
Write a short description of your geographic area 
and explain how it influences the way you live.  
 
 
Fiction 
When the Legends Die by Hal Borland, Lippincott 
The Legend of the Bluebonnet by Tomie de Paola, 

Putman 
The White Archer, An Eskimo Legend by James 

Houston, HBJ 
Arrow to the Sun: A Pueblo Indian Tale by Gerald 

McDermott, Viking Penguin 
The Memory String by Chester G. Osborne,          

Macmillan 
Dogsong by Gary Paulson, Bradbury 
 

REFLECTION ANDREFLECTION ANDREFLECTION ANDREFLECTION AND    
REVIEW ACTIVITYREVIEW ACTIVITYREVIEW ACTIVITYREVIEW ACTIVITY    

LIBRARY/MEDIALIBRARY/MEDIALIBRARY/MEDIALIBRARY/MEDIA    
RESOURCESRESOURCESRESOURCESRESOURCES    

HOMEWORKHOMEWORKHOMEWORKHOMEWORK    
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Nonfiction 
Native American Stories by Joseph Bruchac, Fulcrum 
In the Beginning: Creation Stories from Around the 

World, by Virginia Hamilton, HBJ 
Myths and Legends of the Haida Indians of the  

Northwest by Martine J. Reid, Bellerophon 
Grandfather’s Origin Story: The Navajo Indian       

Beginning by Richard Redhawk, Sierra Oaks 
Dancing Tepees: Poems of American Indian Youth  

by Virginia Driving Hawk Sneve, Holiday House 
America’s Fascinating Indian Heritage, Reader’s     

Digest  
The World of the Southern Indians by Virginia  

Pounds Brown and Laurella Owens, Beechwood   
     Books 
Ancient Indians: The First Americans by Roy A.      

Gallant 
The Smithsonian Book of North American Indians:  

Before the Coming of the Europeans by Philip  
Kopper, Smithsonian Books 

Brown Paper School USKids History: Book of the 
American Indians by Marlene Smith-Baranzini 
and   Howard Egger-Bovet, Little, Brown and 
Company  

Handbook of American Indian Games by Allan and 
Paulette Macfarlan, Dover Publications, Inc. 

Living Like Indians: A Treasury of North American 
Crafts, Games and Activities by Allan Macfarlan, 
Dover Publications, Inc. 

North American Indian Ceremonies by Karen Liptak, 
Franklin Watts 

 
Cobblestone Magazine 
The Cultures of Pre-Columbian North America 
Who Came to America Before Columbus 
Who Were the First Americans 
 
Faces Magazine 
First Americans, First Encounters 
 
Geography/Library – Students create a set of cards 
that define geography terms (for example: ocean, 

CONNECTIONSCONNECTIONSCONNECTIONSCONNECTIONS    
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plateau, lake) and provide an illustration. Students 
create a game using the cards. 
 
Local History/Library – Students research the        
geography of their local area and the early Native 
Americans who inhabited it.  
 
Language Arts/Writing/Art – Students read Native 
American creation stories. Students write and 
present puppet shows of some of the stories. 
 
Language Arts/Technology – Students locate       
Indian tales and assemble a collection for younger 
students or for the school library. 
 
Music – Students listen to recordings of Native 
American music. 
 
Physical Education – Students play Indian games or 
sports. The Handbook of American Indian Games 
and Living Like Indians, listed in the Library/Media 
Resources offer excellent explanations of games. 
 
Drama – Students research Indian ceremonies and 
create a dramatization. 
 
 



Geographic Features 
 

Directions: Label the United States Map with each 
landform or body of water listed below.  If necessary, 
use an atlas to locate each one. 

Atlantic Ocean 

Pacific Ocean 

Gulf of Mexico 

 

Great Salt Lake 

Lake Superior 

Lake Huron 

Lake Ontario 

Lake Erie 

Lake Michigan 

 

Mississippi River 

Hudson River 

Ohio River 

Missouri River 

Platte River 

Snake River 

Colorado River 

Columbia River

Yukon River 

Arkansas River 

St. Lawrence River 

Rio Grande River

 

Rocky Mountains 

Appalachian Mountains 

Pacific Coast Mountains 

Cascade Range 

Sierra Nevada Mountains 

 

Piedmont Plateau 

Columbia Plateau 

Great Basin Plateau 

Colorado Plateau 

 

Great Plains 

Atlantic Coastal Plain 

Gulf Coastal Plain 

Student Sheet 1 - Lesson 5 
The First Americans 



Student Sheet 2 - Lesson 5 
The First Americans 



Pre-Columbian Cultures Map 

Transparency 1 -  Lesson 5 
The First Americans 

A
L
A

S
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A
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Explorer Samuel de Champlain, remembered as the 
Father of New France, spearheaded colonization and 
founded Quebec, the second-oldest continuously 
occupied settlement in North America.  
 
 
When King Henry IV of France wanted to claim land 
in the New World, develop the lucrative fur trade, 
and establish colonies, he turned to Samuel de 
Champlain. Champlain, an experienced navigator 
and explorer, had made several trips to the New 
World and West Indies, and had written a book about 
his experiences.  
  
Champlain sailed in 1603 on the first of his twelve 
voyages to northern North America to explore, 
establish settlements, and search for a waterway 
through the continent to the Orient. He explored the 
St. Lawrence River, established friendly relations and 
traded with natives, and returned to France with a 
load of furs. On successive voyages, he explored the 
New England coast and founded a settlement at Port 
Royal. In 1608, he returned to establish a fur-trading 
post on the St. Lawrence River. This settlement, 
which he named Quebec, became first permanent 
settlement in New France and the second-oldest 
continuously occupied settlement in North America. 
Only the hardiest settlers—eight of the original 
twenty-four—lived through that first frigid winter. 
 
Champlain carefully established good relations with 
Algonquin and Huron natives, paving the way for 
future fur trading, exploration, and settlement. He 
wanted to introduce the natives to Christianity, so he 

Lesson  24 

 New France  

CHAPTER  34 

THEMETHEMETHEMETHEME    

OVERVIEWOVERVIEWOVERVIEWOVERVIEW    
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brought four Franciscan friars from France. In 1609, 
he joined Algonquin and Huron allies in a raid on 
the Iroquois—an act that earned the latter’s 
enduring hostility. He explored and mapped much 
of the Great Lakes region; he was the first European 
to reach and map Lake Huron and Lake Champlain 
(which bears his name), and he also explored Lake 
Ontario.  
 
Champlain served as governor of New France in the 
late 1620s when England confiscated French 
settlements in New France. Quebec surrendered in 
1629, and the English imprisoned Champlain. He 
was released a few years later, however, and 
returned to New France. He died in his adopted 
homeland on Christmas Day in 1635 and is 
remembered as the Father of New France. 
 
When considering the founding of New France, 
another father merits remembering as well: Father 
Jacques Marquette, missionary and explorer. With 
trapper and explorer Louis Jolliet, he explored much 
of the Mississippi and parts of present-day Illinois 
and Wisconsin.  
 
As a seventeen-year-old in France, Marquette read 
the published journals of Jesuit missionaries who 
traveled among the Huron, Algonquians, Abenakis, 
and Iroquois. Though born to a wealthy family, 
Marquette vowed to become a Jesuit missionary in 
North America and began a rigorous twelve-year 
course of study. He gained an assignment to New 
France and learned several native languages. He 
established a mission among the Ottawa Indians at 
Sault Sainte Marie (present-day Ontario) and another 
among the Huron and Ottawa at St. Ignace on 
northern Lake Michigan.  
 
Like other missionaries and explorers, Marquette 
knew from the Indians of a great river to the south. 
The governor of New France and others believed 
this river, the Mississippi, might empty into the 
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Pacific and thus provide a quick route to the Indies 
and China. In 1673, the governor of New France 
appointed Louis Joliet, an experienced trader, 
explorer, and mapmaker, to find and explore this 
great river. The Quebec-born Joliet, who had once 
studied for the priesthood, had spent several years 
exploring the Great Lakes area for New France, and 
had established a fur-trading post at Sault Sainte 
Marie. He asked Marquette to accompany his small 
band. 
  
In May 1673, the two leaders and five fellow 
explorers boarded two canoes at St. Ignace at the 
northern tip of Lake Michigan. They traveled 
through present-day Wisconsin on the Fox River, 
portaged overland to the Wisconsin River, and 
entered the Mississippi. Marquette’s skill as a 
linguist and his peace pipe—a gift from Indians—
helped ensure good relations with native peoples. 
As they traveled downstream, they realized the river 
emptied into the Gulf of Mexico rather than the 
Pacific. At the mouth of the Arkansas River, they 
had their first contact with hostile natives, and also 
saw trade goods from the Spanish. Loathe to fall 
into the hands of the Spanish, they turned back. 
Marquette wrote, “We felt that we were exposing 
ourselves to losing the fruit of this voyage, of which 
we could publish no knowledge were we to fall into 
the hands of the Spaniards who no doubt would 
have held us captive, at the least.” Although they 
did not reach the mouth of the Mississippi, they 
traveled 2,500 miles and claimed vast rich interior 
lands for France. They paddled back up the 
Mississippi to the Illinois and the Kankakee rivers, 
portaged overland from Kankakee to the Chicago 
River, and entered Lake Michigan. On his way back 
to the colony, Joliet’s canoe overturned in rapids on 
the St. Lawrence River, and he lost all his maps and 
journals from the five-month journey. He later 
reconstructed many records and maps from 
memory. 
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Joliet, who received an island in the Gulf of St. 
Lawrence for his service to the government, 
continued to explore and map navigable waters in 
New France until his death in 1700. Marquette 
established a mission near Ottawa, but his health 
failed, and he died at age thirty-eight. The natives 
among whom he had long labored honored him in 
his death; a procession of thirty canoes brought his 
remains back to the Jesuit mission. 
 
Although France joined late in the quest for 
American territory, the French flag was planted on 
some of the richest, most extensive territory on the 
continent. René Robert Cavelier, most remembered 
by his title Sieur de La Salle, explored and claimed 
the vast territory watered by the Mississippi and its 
tributaries for King Louis XIV of France. La Salle, 
who also studied for the Jesuit priesthood but 
decided instead to pursue adventure in New France, 
established a fur trading outpost near present-day 
Montreal. He explored the area south of Lakes 
Ontario and Erie, learned Indian dialects and 
customs, and dreamed of finding a northwest 
passage through the continent. The French colonial 
governor, eager to extend French military power in 
the region, directed La Salle to establish Fort 
Frontenac on Lake Ontario. La Salle returned to 
France to secure support for the fort; he sufficiently 
impressed King Louis XIV, who granted the explorer 
a title of nobility for his services. With a partner, La 
Salle established several forts. He wintered at Fort 
Crevecoeur on the Illinois River and walked one 
thousand miles back to Montreal for supplies, 
accompanied only by four Frenchmen and an Indian 
guide. He returned with provisions, restored order 
among the men who had mutinied in his absence, 
and proceeded to descend the Mississippi to the 
Gulf of Mexico in 1682. In a massive feat of land 
acquisition, he claimed all the land drained by the 
river for Louis XIV, naming the region Louisiana 
after the monarch. The grateful king appointed La 
Salle viceroy of North America and commissioned 
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him in 1684 to invade Spanish territory and 
establish a colony at the mouth of the Mississippi. 
After several miscalculations, however, this expedi-
tion ended in disaster, and La Salle’s men mutinied, 
killing their commander.  
 
 

HISTORICAL THINKING  
The student will 
Chronological Thinking 
• distinguish between past, present and 

future time 
Historical Comprehension 
• draw upon visual, literary, and musical 

sources 
Historical Analysis and Interpretation 
• compare or contrast differing sets of 

ideas, values, personalities, behaviors, 
and institutions 

• consider multiple perspectives 
• analyze cause and effect relationships 

and multiple causation, including the 
importance of the individual, the 
influence of ideas, and the role of chance 

• hypothesize the influence of the past  
Historical Analysis and Decision-Making 
• identify relevant historical antecedents 
• evaluate the implementation of a 

decision 

CONTENT 
The student will demonstrate understanding of 
Early European exploration and 
colonization; the resulting cultural and 
ecological interactions 
• The Spanish conquest of the Americas 

� describe the social composition of 
the  early settlers and compare their 
motives for exploration and 
colonization 

• European exploration amid international 
rivalries from the 9th to 17th centuries 
� compare English, French, and Dutch 

motives for exploration with those of 
the Spanish                                  

� appraise the role of national and 
religious rivalries in the age of 
exploration and evaluate their long-
range consequences 

STANDARDSSTANDARDSSTANDARDSSTANDARDS    

For each student 
The First Americans by Joy Hakim: Chapter 34, “New 

France” and “Traveling by Canoe and Portage” 
Student Sheet: Mapping The French in North 

America 
 
For the classroom 
Vocabulary words written on chart paper 
Map of North America  
 

RESOURCESRESOURCESRESOURCESRESOURCES    
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Web sites 
Florida of the French @ http://www.hcc-online.com/

floridahistory/history/french.html 
Champlain @ http://www.fordham.edu/halsallmod/ 

1608champlain.html 
Champlain @ http://www.ukans.edu/carrie/

docstexts/ champlai.html 
Champlain @ http://www.blupete.com/Hist/BiosNS/ 

1600-00/Champlain.htm 
Exploration activities @ http://www.mariner.org/

age/teacher_activities.html 
Joliet @ http://www.vmnf.civilization.ca/explor/jolli 

_e1.html 
Marquette @ http://www.vmnf.civilization.ca/explor/ 

marqu_e2.html#top 
 
 
Words to Remember 
arquebuses - large guns used by the French  
portage - to carry boats overland from one body of 

water to another 
black robes - native Americans called priests black 

robes because of the long, dark garments they 
wore 

père - French word for “father”; Catholic priests are 
called père 

Jesuit - a Catholic order (group) known for its 
devotion to learning  

sieur - French title of nobility, similar to an English 
lord or knight 

 
People to Remember 
Algonquians - native tribe with whom the French 

allied; lived near St. Lawrence and Ottawa Rivers 
Huron - native tribe that lived in area around Great 

Lakes; allied with the French against the Iroquois 
Iroquois - native tribe that fought against the 

French, Algonquin, and Huron; lived in 
northeastern North America 

*Samuel de Champlain - French explorer who 
founded Quebec 

*Jacques Marquette - Jesuit priest who explored 
the Mississippi with Louis Joliet 

VOCABULARYVOCABULARYVOCABULARYVOCABULARY    
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*Louis Joliet - mapmaker who joined Marquette to 
search for a passage through the continent, 
explore the Mississippi and claim land for France 

*René Robert Cavelier, Sieur de La Salle - explored 
from Canada to the mouth of the Mississippi and 
claimed land west of the river for France, naming 
it Louisiana 

 
Places to Remember 
*Quebec - founded in 1608; second-oldest 

continuously occupied city in North America 
*Louisiana - land west of the Mississippi claimed by 

La Salle for France and named after King Louis 
XIV  

 

 
FOCUS ACTIVITY – 5 minutes 
 
1.  If available, show students a map of North 
America and point out La Florida, the region 
contested by Spain and France, which stretched 
from present-day Virginia to Florida.  
 
2.  Briefly review by asking students to Round 
Robin with teammates to answer the following 
questions. 

• What words would you use to describe French 
attempts to establish southern colonies?  

• What options did France then have?  
 
3.  Use Numbered Heads to briefly share student 
responses. Students may describe France’s attempts 
to establish southern colonies as a disaster, defeat, 
failure, etc. 
 
4.  Help students understand that France had three 
options: to give up hope for a share in the New 
World; to try again to establish southern colonies 

The Lesson 

FOCUS ACTIVITYFOCUS ACTIVITYFOCUS ACTIVITYFOCUS ACTIVITY    
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and risk further conflict with Spain; or to explore 
and settle farther north, away from Spanish 
holdings. Explain that France chose this latter path.  
 
 
TEACHING ACTIVITY – 25 minutes 
 
1.  Using information from the Overview, briefly 
introduce French explorers Champlain, Marquette, 
Joliet, and La Salle, who helped France establish 
extensive claims on North America. 
 
2.  Introduce the Vocabulary Words, People, and 
Places to Remember written on chart paper. 
 
3.  Reading for a Purpose: Students Partner Read 
Chapter 34, “New France” and the feature, 
“Traveling by Canoe and Portage” to discuss the 
following questions written on chart paper. 
 

• How did beavers influence French exploration?  
• Why did the French get along with the Indians? 
• Why did New France grow slowly? 
• Describe what Marquette, Joliet, and La Salle 

accomplished. 
• What was Louisiana, and after whom was it 

named? 

TEACHINGTEACHINGTEACHINGTEACHING    
ACTIVITYACTIVITYACTIVITYACTIVITY    

4.  Teams use Numbered Heads to share their 
responses to the questions. 
 
 
STL ACTIVITY – 25 minutes 
Synthesizing information to create an illustrated 
map 
 
1.  Direct students to look at the maps in Chapters 
33 and 34, and in the feature: “Traveling by Canoe 
and Portage” in The First Americans. Point out that 

STUDENT TEAMSTUDENT TEAMSTUDENT TEAMSTUDENT TEAM    
LEARNINGLEARNINGLEARNINGLEARNING    
ACTIVITYACTIVITYACTIVITYACTIVITY    



 The First Americans  278   

in the earlier centuries, maps were often illustrated 
with depictions of people, animals, or events of the 
region.  
 
2. Distribute the Student Sheet: Mapping The French 
in North America. Using the sheets, students create 
their own illustrated maps showing French explora-
tion and settlement in North America. Each map will 
include the words listed on the student sheet. The 
teacher may want to subtract points for missing 
items, and add points for creativity and artistic 
merit. Each map will include the following items: 

• New France 
• Champlain 
• Marquette and Joliet 
• La Salle 
• Great Lakes 
• Quebec 
• Mississippi River 
• Gulf of Mexico 
• Louisiana Territory 
• Verrazano 
• Cartier 
• Ribaut 
• St. Augustine 
• Charlesfort 
• Pirates 
• French Huguenots 
• Fort Caroline 

 
The teacher may want to include the following 
vocabulary words as extra credit: portage, black 
robe, arquebus, and Jesuit missionaries. 
 
3.  Circulate and Monitor: As students work, visit 
each team to answer questions, assist with 
difficulties, and help students create interesting 
maps. 
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REFLECTION ANDREFLECTION ANDREFLECTION ANDREFLECTION AND    
REVIEW ACTIVITYREVIEW ACTIVITYREVIEW ACTIVITYREVIEW ACTIVITY    

REFLECTION AND REVIEW ACTIVITY – 5 minutes 
 
1. Working with their teammates, students decide 
what events from the lesson to record on the string 
timeline.  
 
2. Students write the information on an index card 
and attach it to the string timeline. If time permits, 
students may illustrate the card. 
 
 
Complete your maps for homework.  
 
 
Nonfiction 
Jacques Cartier, Samuel De Champlain and the 

Explorers of Canada (World Explorers) by Tony 
Coulter and William H. Goetzmann, Chelsea 
House 

Jacques Cartier and the Exploration of Canada 
(Explorers of New Worlds) by Daniel E. Harmon, 
Chelsea House 

Champlain: A Life of Courage (First Book Explorer) 
by William Jay Jacobs, Franklin Watts 

The Search for the Northwest Passage (World 
Explorers) by Warren Brown 

La Salle: A Life of Boundless Adventure by William 
Jay Jacobs, Franklin Watts  

Drake & the 16th-Century Explorers (Great Explorer 
Series) by J. A. Guy and Tessa Krailing, Barrons 
Juveniles 

 
Cobblestone Magazine 
Beaver Trade 
Great Lakes 
Indians of the Great Lakes 
Iroquois 
Mississippi River 
Sieur de la Salle 
U.S. and France 
 
 

HOMEWORKHOMEWORKHOMEWORKHOMEWORK    

LIBRARY/MEDIALIBRARY/MEDIALIBRARY/MEDIALIBRARY/MEDIA    
RESOURCESRESOURCESRESOURCESRESOURCES    
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CONNECTIONSCONNECTIONSCONNECTIONSCONNECTIONS    Local History/Art - Students research and draw a 
map depicting the early (sixteenth to seventeenth 
century) history of their region.  
 
Science - Author Joy Hakim writes that in some 
areas, beavers were over hunted and nearly died 
out. Students research North American species that 
are presently endangered.  

Math - Students calculate distances between Quebec 
and the Arkansas River, and Quebec and the mouth 
of the Mississippi. Approximately how far did 
Marquette and Joliet travel? What percentage of 
their trip was on water?  
 
Language Arts - Students read Calico Captive by 
Elizabeth George Speare. 
 



• New France 
• Champlain 
• Marquette and Joliet 
• La Salle 
• Great Lakes 
• Quebec 

• Mississippi River 
• Gulf of Mexico 
• Louisiana Territory 
• Verrazano 
• Cartier 
• Ribaut 

• St. Augustine 
• Charlesfort 
• Pirates 
• French Huguenots 
• Fort Caroline

Student Sheet 1 - Lesson 24 
The First Americans 

Mapping the French 
in North America 
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